
International Journal of Social Sciences and Humanities Invention 12(11): 8850-8858, 2025 

DOI: 10.18535/ijsshi/v12i11.04  

ISSN: 2349-2031 

https://valleyinternational.net/index.php/theijsshi 

8850                         International Journal of Social Sciences and Humanities Invention, Vol. 12, Issue 11, November, 2025 

The Relationship of Teachers’ Professional Development, Innovative 

Strategies and Instructional Competencies 

JAMILA A. RATABAN 

Capitol University Graduate School 

Abstract:  
Professional development and innovative strategies are essentials for developing competence in performing specific tasks. Thus, 

this study examined the relationship between teachers’ professional development, innovative strategies, and instructional 

competencies. The aim was to explore how these factors are associated within the context of public schools in Saguiaran, Lanao del 

Sur. A convergent mixed methods design was employed, utilizing a validated, self-reporting instrument administered to 125 

elementary and secondary teachers, alongside qualitative data from focus group discussions. The instrument demonstrated 

acceptable to excellent content validity, verified by expert review, and internal consistency, with Cronbach’s alpha values ranging 

from 0.840 to 0.970. Data analysis included descriptive statistics, Kruskal-Wallis test, Spearman’s rank correlation coefficient, and 

thematic analysis of qualitative data. A self-reported questionnaire revealed that teachers’ involvement in professional development 

was "very high," particularly in seminars and workshops attendance. The teachers were experts in the use of innovative strategies, 

specifically in differentiated instruction, and “very good” in instructional competencies in the area of classroom management. A 

significant association was found between professional development activities and the use of innovative strategies. Further, 

variations in teachers' instructional competencies were related to differences in age, civil status, and teaching experience. Teachers 

reported benefits such as pedagogical advancement, career growth, and enhanced personalized instruction through technology 

integration. Challenges included time constraints, technical difficulties, resource limitations, and resistance to change. It can be 

concluded that professional development and innovative strategies are intertwined with teachers' instructional abilities, highlighting 

the complex interplay of these elements in shaping educator effectiveness. 
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Introduction 

The instructional competencies of teachers play a vital role in shaping student learning outcomes. These competencies encompass 

pedagogical knowledge, classroom management, adaptability to modern teaching strategies, and the ability to engage diverse 

learners (Blomeke et al., 2018).  

However, in the Municipality of Saguiaran, Lanao del Sur, significant challenges pose a threat to the development of these 

competencies. Two issues emerge: first, the fundamental undermining of professional development programs, where division 

personnel reduce essential 5-day training to abbreviated 1–2-day sessions, fundamentally undermining their effectiveness (Santos 

& Tando, 2021). Second, there is a persistent resistance among seasoned teachers to participating in professional development, 

particularly regarding technology integration training, as they cling to traditional, lecture-based methods (Dela Cruz & Ramos, 

2022). 

This study aligns with key sustainable Development Goals (SDGs), particularly SDG 4 (Quality Education), which emphasizes 

inclusive and equitable learning opportunities for all. By examining how to enhance teacher competencies through effective 

professional development and innovative strategies, this research supports global agenda of ensuring quality education in 

marginalized areas like the Municipality of Saguiaran Lanao Del Sur. Additionally, it contributes to SDG 10 (reduced Inequalities) 

by addressing disparities in teacher training access and SDG 17 (Partnerships for the stronger Goals) by advocating for stronger 

collaboration among DepEd, local governments, and to sustain educational progress. 

Professional development is essential in enhancing teachers' instructional competencies, as it equips them with the necessary skills 

and knowledge to improve their teaching practices. This includes participation in seminars and workshops, continuing education, 

peer mentoring and coaching, and in-service training programs. Participation in seminars, workshops, and continuing education 

programs provides teachers with opportunities to stay updated with the latest teaching strategies, improving their lesson planning 

and delivery (Ong et al., 2023). These professional growth activities enable educators to adapt to the evolving demands of education, 

contributing to improved classroom management and assessment practices. The relationship between professional development and 

teaching performance has been widely acknowledged globally, underscoring the importance of ongoing training in fostering 

instructional excellence (Miller & Johnston, 2022). 

In a global context, professional development has been recognized as a crucial factor in enhancing teaching quality and improving 

student outcomes. Programs such as peer mentoring, coaching, and in-service training have been shown to positively influence 

teachers' instructional practices, resulting in improved lesson organization and instructional delivery (Yee et al., 2021). Moreover, 

innovative strategies, including the integration of technology, project-based learning, and gamification, have been linked to 
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enhanced engagement and effectiveness in the classroom. These strategies not only facilitate the development of teachers' skills but 

also support differentiated instruction to meet the diverse needs of students, contributing to improved student learning outcomes 

(Smith & Hayward, 2022). 

Legally, many countries, including the Philippines, have established frameworks to support the professional development of 

teachers. The Department of Education mandates continuous professional growth for educators through Republic Act No. 10912 

(Continuing Professional Development Act of 2016), which requires all licensed professionals, including teachers, to complete a 

specified number of continuing education units. Additionally, DepEd Order No. 35, s. 2016 institutionalized the National Educators 

Academy of the Philippines (NEAP) as the primary agency for teacher training and development. These legal requirements 

underscore the importance of teachers undergoing professional development, which aligns with the growing recognition of the role 

innovation plays in enhancing teaching practices (Garcia et al., 2022). Thus, aligning legal mandates with innovative teaching 

strategies can help strengthen instructional competencies across educational institutions. 

On a local level, the Philippines has implemented various professional development programs for teachers, but challenges remain 

in terms of access, quality, and consistency of these programs. Regional disparities in the availability of professional development 

opportunities have resulted in some teachers being unable to participate in seminars or training programs. Moreover, the integration 

of innovative teaching strategies, such as gamification and technology, is still in its early stages in many schools, with limited 

resources and training to effectively implement these strategies (Padilla & Fernandez, 2021). 

The actual situation within Philippine schools highlights the growing importance of professional development in improving 

instructional competencies. Teachers' ability to manage classrooms effectively, plan lessons, and assess student learning has become 

increasingly important as educational expectations evolve. However, many teachers still face challenges in adapting to new teaching 

methods and integrating technology into their classrooms. This situation calls for more targeted professional development initiatives 

that focus on enhancing both teachers' foundational skills and their ability to implement innovative strategies that cater to modern 

educational needs (Cruz et al., 2023). 

The study aimed to examine the influence of professional development and innovative strategies on teachers' instructional 

competencies. Specifically, it investigated how participation in seminars and workshops, continuing education, peer mentoring and 

coaching, In-service training programs and the use of technology in teaching, differentiated instruction, project-based learning, and 

gamification contribute to the development of teachers' lesson planning and organization, classroom management, assessment and 

evaluation skills and delivery instruction (Lopez & Trinidad, 2023). 

Methodology 

This study employed a convergent research design (also known as a concurrent mixed methods design) to comprehensively 

investigate the relationship between professional development, innovative strategies, and teachers' instructional competencies. The 

research was conducted in the Municipality of Saguiaran Lanao del Sur, selected due to the unique challenges faced by educators 

in these areas. Some teachers in these districts are aging and reluctant to adopt innovative teaching techniques, often resulting in a 

gap in the implementation of modern instructional strategies.  

This study utilized stratified random sampling. Using the Slovin’s formula, a sample size of 125 teachers was selected from the total 

population of 183, as per data from the Planning Office of Lanao del Sur. The study's participants consisted of sampled teaching 

staff from elementary, junior high, and senior high school levels throughout Saguiaran Districts I, II, and III in Lanao del Sur. Every 

district had proportionate representation guaranteed by stratified random sampling. The respondents of this study included 125 

teachers from six elementary and secondary schools in Saguiaran District 

The research instrument used in this study consisted of a structured questionnaire designed to gather both quantitative and qualitative 

data on teachers' professional development, use of innovative strategies, and instructional competencies. Part 1 of the instrument 

gathered demographic information about the respondents, including their sex, age, marital status, years of experience, and 

educational attainment. Part 2 has three sections. The first section includes Likert-scale questions aimed at assessing the teachers' 

involvement in various professional development activities (such as seminars, workshops, continuing education, peer mentoring 

and coaching, and in-service training programs) as mentioned by Alvarado (2021). The second section includes the extent to which 

they implement innovative teaching strategies (e.g., use of technology in teaching, differentiated instruction, project-based learning, 

and gamification techniques (Alvarado, 2021). The third section provides measurable data on how these factors relate to instructional 

competencies, such as lesson planning and organization, classroom management and evaluation skills, and the delivery of instruction 

(Alvarado, 2021). 

In this study, descriptive and inferential statistics were used to summarize the characteristics of the sample and the key variables 

under investigation. Frequency, percentage, mean, and standard deviation were used. The study employed non-parametric statistical 

techniques. Specifically, the Kruskal-Wallis test was used to examine significant differences. Furthermore, Spearman’s rank 

correlation coefficient was used to assess the strength and direction of the relationships between variables. To evaluate the degree 

of association between the level’s development and innovative strategies with the level of instructional competencies, Spearman's 

rank correlation coefficient (Spearman's rho) was calculated. To explore teachers' experiences concerning professional development, 

teaching strategies, and technology integration, this study analyzed qualitative data from Focus Group Discussions (FGDs). Drawing 
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from principles of qualitative inquiry, particularly as informed by the work of Braun and Clarke (2006), the analysis focused on 

identifying key themes and recurring narratives in the FGD transcripts.  

In conducting this research study, adherence to ethical principles was of paramount importance. The study strictly adhered to the 

No Harm Policy, ensuring that participants would not experience any physical, psychological, or emotional harm as a result of their 

involvement. To uphold confidentiality, all collected data and identifying information were anonymized prior to analysis. 

Furthermore, the researchers declare that no conflict of interest exists in the conduct of this study. No personal, financial, or 

professional relationships have influenced the research design, data collection, or analysis. Additionally, an AI detector was 

employed to verify the authenticity and originality of the text and responses generated throughout the research process, ensuring 

compliance with academic integrity standards. 

Results and Discussion 

This section presents the analysis, and interpretation of the data gathered in the study The presentation of data is based on the 

sequence of the problem presented. 

Respondents’ Demographic Profile  

The respondents of the study were primarily young, female, and married, reflecting a demographic trend in the teaching profession 

that leans toward early-career women balancing both professional and personal responsibilities. Most were between the ages of 22 

and 29, indicating that the teaching workforce is composed largely of individuals who are relatively new to the field. This age group 

often brings energy, adaptability, and openness to new teaching strategies, but may still be developing their classroom management 

skills and instructional techniques. Their status as mostly married also suggests the potential influence of family life on their 

professional roles and responsibilities. 

In terms of educational background and teaching experience, the majority of the respondents had been in the profession for only 

one to five years, further confirming their status as early-career teachers. While most held a bachelor's degree, which qualifies them 

for entry-level teaching positions, a significant number were also pursuing or planning to pursue graduate studies. This highlighted 

a positive trend toward professional advancement and lifelong learning. It also suggested a motivated group of educators who are 

striving to improve their knowledge and skills to enhance student outcomes and contribute more effectively to the educational 

system. 

Professional Development  

Table 1 presents the perceived involvement of teachers in professional development practices. The average mean was 3.36 

interpreted as “Very High”. This showed that teachers had a very high regard towards professional development. 

Table 1: Mean Distribution of All Dimensions under Professional Development Practices 

Dimension Mean SD Interpretation 

Seminars and Workshops 3.48 0.58 Very High 

Continuing Education 3.37 0.65 Very High 

Peer Mentoring and Coaching 3.38 0.61 Very High 

In-Service Training Programs 3.21 0.72 High 

Overall Mean  3.36 0.65 Very High 

Legend: 1.00 – 1.74 (Very Low), 1.75 – 2.49 (Low), 2.50 – 3.24 (High), 3.25 – 4.00 (Very High) 

This indicated that teachers held a very positive regard for professional development, actively participating in professional 

organizations and pursuing further studies to enhance their knowledge, skills and attitudes in response to the evolving educational 

landscape. 

As observed, the Department of Education consistently provides teachers with workshops and trainings to keep them updated on 

current reforms and trends in education. Additionally, many teachers are now pursuing advanced studies to deepen their expertise 

and improve their professional practices. 

However, participation in in-service trainings obtained the lowest mean among the indicators, which may suggest that teachers have 

become more accustomed to these regularly conducted programs, possibly perceiving them as routine. This does not necessarily 

imply diminished value but may reflect a need to revisit the design or delivery of such trainings to sustain teachers’ engagement and 

maximize their impact.  

The result is reinforced by Constructivist Learning Theory and Human Capital Theory. The former highlighted the active role of 

teachers in building new knowledge through experience, while the latter views professional development as an investment that 

yields long-term benefits in educational quality. Although no theory directly contradicts these findings, it's important to acknowledge 

that the success of professional development depends on factors such as program quality, administrative support, and teacher 

motivation, as well as the specific context, especially given variations in program quality and access within settings like Saguiaran, 
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Lanao del Sur (Alvarado, 2021). By strategically utilizing professional development opportunities, teachers can optimize their 

instructional approaches and contribute to improved student outcomes. Tailoring these opportunities to address specific needs and 

fostering a supportive environment are key to maximizing the benefits of continuous professional growth. 

Use of Innovative Strategies  

Table 2 presents the teachers’ assessment of their innovative strategies. The average mean score of 3.39 was interpreted as “Expert,” 

indicating that the teachers demonstrated a high level of proficiency in employing innovative strategies. This suggested that, on 

average, teachers displayed proficiency across all dimensions of innovative strategies.  

Table 2: Mean Distribution of All Dimensions under Innovative Strategies 

Dimension Mean SD Interpretation 

Use of Technology in Teaching 3.44 0.62 Expert 

Differentiated Instruction 3.49 0.55 Expert 

Project-based Learning  3.26 0.59 Expert 

Gamification Techniques 3.36 0.58 Expert 

Overall Mean  3.39 0.59 Expert 

Legend: 1.00 – 1.74 (Novice), 1.75 – 2.49 (Beginner), 2.50 – 3.24 (Proficient), 3.25 – 4.00 (Expert) 

In today’s classrooms, teachers increasingly adopt learner-centered approaches, enabling students to take ownership of their 

learning. Consequently, teachers plan lessons that align with curricular standards while considering the diverse needs of learners, 

ensuring active participation in the teaching and learning process. 

Data revealed that differentiated instruction obtained the highest mean of 3.49 (SD=0.55), while project-based learning got the 

lowest mean of 3.26 (SD=0.59). The high mean in Differentiated Instruction implies that teachers are highly skilled in tailoring their 

teaching strategies to accommodate learners’ varying needs, abilities, and learning styles. This suggests that classrooms are generally 

inclusive and responsive, fostering better student engagement and achievement. 

On the other hand, the relatively lower mean in project-based learning indicated that while teachers possessed the necessary 

competence, there may be challenges in fully implementing this approach, such as time constraints, resource limitations, or the need 

for more structured training in managing long-term, student-driven projects. This finding implied that professional development 

efforts could focus on strengthening teachers’ capacity to design and facilitate project-based learning activities effectively, thereby 

promoting deeper learning and real-world application of knowledge among students. 

Smith (2023), Kim and Kim (2023), Miller (2023), and Williams and Lee (2022) highlighted these strategies as effective tools for 

modern educators. These approaches aimed to move beyond traditional teaching methods by incorporating elements that promote 

active learning, personalization, and real-world application of knowledge. 

Teachers’ Instructional Competencies  

This problem assessed teachers' instructional competencies in terms of lesson planning and organization, classroom management, 

assessment and evaluation skills, and delivery of instruction. Table 3 presents the teachers’ assessment of their instructional 

competencies, with an average mean score of 3.57, interpreted as “Very Good.” This indicated that the teachers were capable of 

effectively planning and organizing lessons, managing classrooms, assessing student performance, and delivering instruction.  

Table 3: Mean Distribution of All Dimensions under Instructional Competencies 

Dimension Mean Interpretation 

Lesson Planning and Organization 3.53 Very Good 

Classroom Management 3.64 Very Good 

Assessment and Evaluation Skills  3.50            Very Good 

Delivery of Instruction 3.60 Very Good 

Overall Mean  3.57 Very Good  

Legend: 1.00 – 1.74 (Very Poor), 1.75 – 2.49 (Poor), 2.50 – 3.24 (Good), 3.25 – 4.00 (Very Good) 

In practice, teachers designed lessons aligned with the K-12 curriculum; classroom environments were conducive to learning, and 

students received timely feedback to guide their progress. These competencies were particularly important in public schools, where 

teachers often faced large class sizes and diverse learner needs.  

Among the dimensions of instructional competencies, classroom management got the highest mean of 3.64. This suggested that 

teachers were highly effective in maintaining a well-organized and positive learning environment conducive to student engagement 

and discipline. This reflected their ability to establish clear routines, manage classroom behavior, and foster respectful teacher-

student interactions. 

In contrast, assessment and evaluation skills obtained the lowest mean of 3.50, though still interpreted as “Very Good”. This 
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indicated that while teachers were proficient in assessing student performance, there remained room for improvement in developing 

more diverse, authentic, and data-driven assessment practices. The implication of this finding is that professional development 

efforts could emphasize the enhancement of teachers’ assessment literacy, including the use of formative assessments and feedback 

strategies to support learning progress. Strengthening this area would further promote fair and meaningful evaluation of student 

outcomes, aligning with the goals of quality instruction. 

Overall, the results suggested that teachers were applying effective instructional practices that promoted both student engagement 

and achievement. Also based on the findings of this study, teachers were subjected to official evaluations of their teaching 

competencies. Moreover, the dimensions of instructional competencies used in this study (lesson planning, classroom management, 

assessment skills, delivery of instruction) were indeed based on the formal evaluation tool used by the Department of Education 

(DepEd) and/or the schools within the municipality of Saguiaran. These dimensions were supported by extensive literature: lesson 

planning and organization are considered vital for effective instruction (Williams & Lee, 2022); classroom management is essential 

for creating a conducive learning environment (Brown & Green, 2021); assessment and evaluation skills are crucial for measuring 

student learning and adjusting teaching strategies (Williams & Lee, 2022); and effective delivery of instruction directly impacts 

how students receive and process information (Smith, 2023). This alignment ensures that the self-assessments captured in the study 

are directly relevant to the standards and expectations used to evaluate teacher performance within their professional context. The 

use of dimensions aligned with the formal evaluation tool strengthens the validity and practical applicability of the study's findings, 

making it possible to directly link professional development and innovative strategies to improvements in areas deemed critical by 

the education system. 

Significant Difference in Teachers’ Instructional Competencies when grouped according to profile 

The problem examined the significant differences in teachers’ instructional competencies when grouped according to their sex, age, 

civil status, years of teaching experience. and educational attainment.  As the dependent variable did not meet the assumption of 

normality based on Shapiro-Wilk test, the Kruskal-Wallis test was employed as a nonparametric alternative to the One-Way 

ANOVA. Subsequently, Dunn’s post hoc test with Holm adjustment was conducted to identify the specific groups that exhibited 

statistically significant differences. 

The Kruskal-Wallis test results revealed that teachers’ instructional competencies significantly varied based on age, civil status, and 

years of teaching experience, but not according to educational attainment.  

Table 4: Test on significant difference in teachers’ instructional competencies when grouped according to their profile 

Category  p-value Interpretation 

Age 11.540 0.009** Significant 

Civil Status 12.081 0.007** Significant 

Years of Teaching Experience 12.888 0.005** Significant 

Educational Attainment 1.5851 0.6628 Not Significant 

Post hoc analysis using Dunn’s test with Holm adjustment further identified specific group differences: teachers aged 20–29 had 

significantly different instructional competencies compared to those aged 30–39; a notable difference was also found between single 

and married teachers, and the variation in teaching experience was primarily between those with 1–5 years and those with 6–10 

years of service. 

These findings suggested that personal and professional background factors play a more influential role in shaping instructional 

competencies than formal educational qualifications alone. Younger teachers may still be developing their teaching skills compared 

to more experienced colleagues, while married teachers might benefit from additional emotional or social support that enhances 

their professional performance. The distinction between teachers with less and more than five years of experience indicated a key 

developmental phase, where ongoing classroom exposure and practice contribute to stronger instructional abilities. These findings 

underscored the importance of considering personal and professional factors when designing teacher support and development 

programs to enhance instructional effectiveness. 

Professional Development and Instructional Competencies 

Table 5 depicts the significant relationship between professional development and teachers’ instructional competencies. The data 

exposed that professional development in terms of participation in seminars and workshops (=.535, p-value=.000), continuing 

education (=.344, p-value=.000), peer-mentoring and coaching (=.567, p-value=.000), and in-service training programs (=.343, p-

value=000) exhibited a significant relationship with teachers’ instructional competencies. Since all p-values were below 0.05, the 

null hypothesis of no significant relationship was rejected. 
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Table 5: Test on significant relationship between professional development and instructional competencies  

Professional Development Spearman Correlation 

Coefficient,  

p-value Decision Interpretation 

Participation in Seminars and 

Workshops 

0.535 <0.01** Reject H02 Significant 

Continuing Education 0.344 <0.01** Reject H02 Significant 

Peer Mentoring and Coaching 0.567 <0.01** Reject H02 Significant 

InSet Programs 0.343 <0.01** Reject H02 Significant 

** Correlation is significant at the 0.01 level (2-tailed) 

The participation in seminars and workshops demonstrated a moderately strong positive relationship with instructional 

competencies. This suggested that as the teachers engaged in these activities, they acquired updated pedagogical knowledge and 

innovative classroom practices that enhance lesson delivery, assessment strategies, and classroom engagement. Such participation 

enabled the teachers to stay aligned with current trends and curriculum standards, contributing to improved instructional quality. 

Continuing education reflected a moderate positive correlation with instructional competencies. This implied that teachers who 

pursued further studies, such as graduate programs or specialized courses, tend to refine their professional skills and deepen their 

understanding of subject matter and pedagogy. Continuous academic advancement thus promotes reflective practice and lifelong 

learning among educators. 

The peer mentoring and coaching yielded the strongest positive correlation with instructional competencies. This highlighted the 

vital role of collaborative learning environments where teachers shared best practices, provided constructive feedback, and engaged 

in professional dialogue. Regular mentoring fostered confidence, improved instructional delivery, and cultivated a supportive culture 

of professional growth within schools. 

Lastly, participation in in-service trainings obtained the lowest positive correlation with instructional competencies. This indicated 

that school-initiated professional development activities, such as training sessions and learning action cells, contributed to enhancing 

teachers’ teaching effectiveness when they were relevant, sustained, and practice-oriented. 

Generally, these results affirmed that continuous and well-structured professional development initiatives significantly strengthen 

teachers’ instructional competencies, with the most substantial influence observed in collaborative and practice-based approaches 

like peer mentoring and coaching. 

This implied a strong association between specific forms of professional development programs and enhanced instructional 

competencies. These findings underscored the value of ongoing learning opportunities for teachers, suggesting that participation in 

targeted development programs can significantly improve pedagogical skills and instructional delivery.  

Overall, the results highlighted the critical role of continuous, targeted professional development in improving instructional 

effectiveness. Teachers who engaged in workshops, peer-mentoring, and further education were better positioned to stay informed 

about evolving trends in education and adapt their innovative strategies accordingly.  

This finding was supported by Trust et al. (2023), who reported that participation in well-structured professional development 

activities led to enhanced pedagogical content knowledge among teachers. Similarly, Darling-Hammond et al. (2022) emphasized 

that sustained and collaborative professional development programs foster long-term improvements in instructional competencies. 

Data revealed the critical role of attending professional development programs in enhancing instructional competencies of teachers. 

This means that as teachers become more involved in professional development programs, they get more knowledgeable about 

current trends in the educational landscape and adapt teaching practices to the changes of time. 

Supporting this finding, Trust et al. (2023) noted that professional development programs resulted in improved pedagogical content 

knowledge among teachers. Darling-Hammond et al. (2022) also concur that sustained professional development programs can lead 

to improvements in teachers’ instructional competency growth.  

Professional Development and Innovative Strategies 

Table 6 depicts the significant relationship between professional development and teachers’ innovative strategies. The data exposed 

that professional development in terms of participation in seminars and workshops (=.414, p-value=.000), continuing education 

(=.413, p-value=.000), peer-mentoring and coaching (=.546, p-value=.000), and in-service training programs ( =.412, p-value=.000) 

exhibited a significant relationship with teachers’ innovative strategies. Since the p-values were less than 0.05, the null hypothesis 

stating that there is no significant relationship between professional development and teachers’ innovative strategies was rejected.    
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Table 6: Test on significant relationship between professional development and innovative strategies  

Professional Development Spearman Correlation 

Coefficient,  

p-value Decision Interpretation 

Participation in Seminars and 

Workshops 

0.414 <0.01** Reject H03 Significant 

Continuing Education 0.413 <0.01** Reject H03 Significant 

Peer Mentoring and Coaching 0.546 <0.01** Reject H03 Significant 

InSet Programs 0.412 <0.01** Reject H03 Significant 

** Correlation is significant at the 0.01 level (2-tailed) 

The participation in seminars and workshops showed a moderate positive relationship with innovative strategies. This indicated that 

teachers who actively engaged in such professional learning opportunities were more likely to integrate new and creative teaching 

approaches in their classrooms. Exposure to updated pedagogical trends, educational technologies, and innovative practices during 

these sessions enhanced teachers’ capacity to design engaging, student-centered lessons. 

Similarly, continuing education displayed a moderate positive relationship with innovative strategies. This suggested that teachers 

who pursue advanced studies or specialized training develop broader pedagogical perspectives and stronger research-based 

practices, both of which support the application of innovative instructional techniques. Continuous academic growth, therefore, 

fosters creativity, adaptability, and critical reflection in teaching. 

Peer-mentoring and coaching dimension yielded the strongest positive correlation with innovative strategies. This underscored the 

importance of collaboration and shared professional experiences in fostering innovation. Through mentoring relationships, teachers 

exchanged effective methods, experimented with new approaches, and received constructive feedback that strengthens their 

confidence and skill in implementing innovative practices. 

Participation in in-service trainings obtained the lowest positive relationship with innovative strategies. This finding implied that 

school-based training initiatives—when designed to be relevant and experiential—can inspire teachers to explore nontraditional 

instructional techniques, such as gamification, differentiated instruction, and project-based learning. 

These findings underscored a strong association between professional development programs and the enhancement of innovative 

instructional practices. Engaging in targeted professional learning appears to support teachers in developing strategies that foster 

creativity, differentiation, and adaptability in the classroom.  

Desimone and Pak (2023) found that professional development focused on innovation led to notable improvement in differentiated 

instruction, student engagement, and formative assessment. This reinforces the need for programs that equip teachers to adapt their 

teaching to diverse learners and evolving educational demands. Furthermore, the effectiveness of such initiatives is heightened when 

they integrate experiential learning, allowing teachers to experience new strategies firsthand before applying them in their own 

classroom (Boss et al., 2024; Grossman et al., 2025). 

Overall, the results emphasized the vital role of professional development in fostering innovative teaching strategies. Teachers who 

actively engaged in meaningful learning experiences were better equipped to implement creative and adaptive practices in the 

classroom. This supports the call for schools to invest in well-designed, innovation-focused training that meets the evolving needs 

of 21st-century learners.  

Conclusion 

The study's findings highlighted the significant impact of two primary factors on enhancing teachers’ instructional competencies: 

the effective implementation of innovative teaching strategies, most notably differentiated instruction, and sustained engagement in 

professional development activities. 

Differentiated instruction enables teachers to better respond to the diverse learning needs of students, promoting more inclusive and 

effective classroom practices. Additionally, teachers who regularly participate in seminars, workshops, and collaborative learning 

opportunities demonstrate a higher level of adaptability, instructional effectiveness, and professional commitment. 

Thematic analysis showed that teachers prioritized student-centered strategies like inquiry-based learning, flipped classrooms, 

gamification, project-based learning, and digital integration to engage diverse learners. They also emphasized technology for 

personalized instruction, teaching efficiency, better assessments, and accessibility. Additionally, teachers were committed to 

continuous professional development to improve their skills and advance their careers. However, limited time, resources, technical 

issues, low digital literacy, and lack of training were the challenges faced by the teachers. Resistance to change, heavy workloads, 

adaptability struggles, and managing difficult student behavior further hindered the effective adoption of innovative teaching 

methods. 
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It is therefore important to invest in teacher development and promoting innovation in education. When educators are equipped with 

relevant skills and supported through continuous learning, they are better prepared to deliver quality instruction that positively 

impacts student achievement. These insights provided a valuable foundation for educational leaders, policymakers, and stakeholders 

in designing policies and programs that foster teacher growth and instructional excellence. 

Hence, the findings of this study reflected the principles of Bandura’s Social Cognitive Theory, Constructivist Learning Theory, 

and Becker’s Human Capital Theory. The role of professional development affirms Bandura’s concept of self-efficacy, as teachers 

strengthen confidence and effectiveness through continuous learning. The impact of innovative strategies, such as differentiated 

instruction, supports constructivist principles by enabling teachers to design meaningful learning experiences tailored to diverse 

student needs. Likewise, Becker’s Human Capital Theory is validated, as investments in teacher growth yield measurable 

improvements in instructional quality and student outcomes. Taken together, the results confirmed that professional development 

and innovative strategies are critical drivers of teachers’ instructional competencies, reflecting the very essence of this study’s title: 

“The Influence of Professional Development and Innovative Strategies on Teachers’ Instructional Competencies. 
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